Pupil premium strategy statement — Whalley Range 11-

18 High School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 1360
Proportion (%) of pupil premium eligible pupils 54%
Academic year/years that our current pupil premium 2024/25
strategy plan covers (3-year plans are recommended — 2025/26
you must still publish an updated statement each 2026/27
academic year)

Date this statement was published 31/12/2024
Date on which it will be reviewed 31/12/2025

Statement authorised by

Mike Lea, Headteacher

Pupil premium lead

Christine Plews,
Assistant Headteacher

Governor / Trustee lead

Peter Mulholland

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £725 550
Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £725 550




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all students, irrespective of their background or the challenges that they face, make
good progress and achieve high attainment across the curriculum, particularly in EBacc subjects and that
their emotional wellbeing is supported.

The focus of our pupil premium strategy is to support disadvantaged students, over 50% of our cohort to
achieve that goal, including progress for those who are already high attainers and additional support for the
lower attainers so that the progress of our disadvantaged students is in line with their peers.

We will consider the challenges faced by vulnerable students, such as those who have a social worker and
young carers. The activity we have outlined in this statement is also intended to support all students’ needs,
regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which

disadvantaged students require the most support. This is proven to have the greatest impact on closing the
disadvantage attainment gap and at the same time will benefit the non- disadvantaged students in our
school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged students’
attainment will be sustained and improved alongside progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its targeted support
through the National Tutoring Programme, school-based tutors and small group additional classes for
students whose education has been worst affected, including non- disadvantaged students.

Key Principles

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic
assessment, not assumptions about the impact of disadvantage. The approaches we have adopted
complement each other to help students excel. To ensure our approaches are effective we will:

ensure disadvantaged students are challenged in the work that they are set

ensure that all students know how to improve

act early to intervene at the point need is identified

ensure that all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations
of what they can achieve

e ensure that all students have high quality career guidance at every stage

Through our whole school and faculty quality improvement process a focus will be undertaken on the
progress of disadvantaged students.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number
1 Achievement and outcomes
CPL/SCS GCSE outcomes from 23/24 show our disadvantaged students making less progress

than their peers. Although gaps are continuing to narrow in all areas, this is one of our




key challenges to continue to improve the overall progress of all PP students at KS4
(Basics measure, Ebacc, Open, KS2 banding).

SPK

Literacy: oracy, reading and writing (whole school focus)

Accessing a challenging curriculum requires pupils to have adequate literacy skills to
access subject specific demands, both in day-to-day practice and for formative and
summative assessment points.

Our observations show us that our disadvantaged students lack the oral language to be
able to successfully communicate within the classroom. The development of
exploratory talk is important for these students, as is the teacher modelling and
scaffolding of purposeful, structured dialogue in the classroom.

We are also aware that our disadvantaged students are more likely to have tier 2 and 3
vocabulary deficits, which will be impacting upon both their reading and oral language
development. Students’ reading comprehension is also limited by poor reading
fluency, which continues to be a whole-school focus through classroom pedagogy and
intervention.

Most recent reading age screening shows that there is approximately 55% of students,
across all years, who have an average or above average reading standardised score.
This means that there is approximately 45% of students requiring additional support
with their reading.

Year 7: 55% in line, 45% below
Year 8: 56% in line, 44% below
Year 9: 54% in line, 46% below

BMU

Attendance

Attendance and punctuality to school for all pupils remains a whole school focus.
Overall PP attendance was 1.1% below the whole school attendance for 2023/2024.
There was a gap of 2.1% with PP students when compared to NPP students. In
addition, 20% of PP students are also identified as SEND.

Nationally pupils with the highest attainment at the end of key stage 4 have higher
rates of attendance compared to those with the lowest attainment.

Research shows that for the most vulnerable students, regular attendance is also an
important protective factor and the best opportunity for needs to be identified and
support provided. We have seen progress made with this gap in the previous academic
year.

https://assets.publishing.service.gov.uk/media/66bf300da44flc4c23e5bd1b/Working
together to improve school attendance - August 2024.pdf

SZA

SEND/EAL - learning difficulties, increased need

These students require tailored and specialist support to ensure they can fully access
and engage with the curriculum and achieve their potential.

SEND - Physical, Cognitive and Social and emotional disability, medical needs, and
often financial hardship, make it very difficult for students and families to value
education.



https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf

JBA

Quality first teaching — metacognition, science of learning, adaptive teaching

Evidence indicates that high quality teaching is the most powerful way for schools to
improve pupil attainment. Especially for socio-economically disadvantaged students.

6
MCO/OBA/B
MU/LBC

Behaviour and culture

Behaviour data shows that disadvantaged students receive a higher number of
sanctions when compared to non-disadvantaged students.

Between 67 - 70% of total sanctions whole school are received by PP students.

Causes for this are varied and broad, but we aim to ensure that individual needs are
addressed by using a range of internal and external interventions, and parental
engagement supports improvement as much as possible.

The introduction of the school’s behaviour curriculum including a new rewards system
will be used to support and reduce the number of sanctions whole school, in particular
disadvantaged students.

7
SZA/MCO

Mental Health

We have seen a rise in mental health needs amongst students over the past few years
such as anxieties, phobias, depression, worsening resilience, lower self-confidence or
self-esteem. Since the pandemic this continues to impact various aspects of education,
such as attendance, academic outcomes, access to interventions, participation in
extracurricular activities, trips and Leadership Ladder.

8
LBC/SMY

Cultural capital and knowledge

We have identified that some disadvantaged pupils lack the social and cultural
background knowledge of the world around them. As a result, students can struggle to
access curriculum content and their access to CEIAG educational activities and future
career opportunities are potentially limited.

All SLT

Parental engagement

Parental attendance to parents' evenings and Partnership evenings has improved
slightly since going away from SLAT and online parents' evenings, however, it is still
lower than that of non-disadvantaged students. Attendance to other school events,
also tends to be lower.

Language barriers at home can make it difficult for parents to fully engage with school.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved attainment for disadvantaged The gaps for disadvantaged students will continue to
pupils at the end of KS4, with a focus on reduce from the 2024 GCSE outcomes:

narrowing Basics gaps. Basics gaps at 9.8% (9 - 5) and 12.6% (9-4).




Students achieving the Ebacc gaps at 10.4% (9 - 5) and
9.0% (9-4).

To improve the attainment in maths for
the disadvantaged students so that it is
not the limiting factor affecting student
progress

For disadvantaged students’ maths progress scores to
be in line with their other subjects.

For 50% or more of disadvantaged students to achieve a
grade 5+ in maths and 70% or more to achieve a grade
4+,

2024 outcomes show 46.8% PP achieving 9-5 in maths
and 65.5% 9-4.

Improved reading ages and engagement
with reading among disadvantaged pupils
across KS3/4.

Reading age gaps for disadvantaged students reduce.

Marked improvement in teachers’ observations of
students’ oral ability.

Developing high quality teaching,
assessment and a broad and balanced,
knowledge-based curriculum which
responds to the needs of pupils.

We have completed a 2-year programme of CPD on the
Science of Learning and are confident that all teaching
staff have a shared understanding of how students learn
and classroom strategies that best support this.

We are continuing to embed this work to support the
quality and consistency of quality first teaching across all
subjects.

Use of our Trust’s Great Teaching Charter to guide and

evaluate core practice in the key areas of curriculum,
teaching and assessment and feedback.

Improved overall attendance for all pupils,
in particular disadvantaged students at the
end of the academic year, and to reduce
the gap between PP and NPP students.

To reduce persistent absence for all pupils,
particularly our disadvantaged pupils

The overall absence rate for all pupils being no more
than 6%, and the attendance gap between
disadvantaged pupils and their non-disadvantaged peers
being no more than 1.5%.

PP attendance to continue to be above the national
figure.

PP SEND attendance to increase overall compared with
2023/2024.

The percentage of all pupils who are persistently absent
being below 15% and the PA gap between
disadvantaged pupils and their non-disadvantaged peers
being no more than 8%.

Reduction in the overall sanctions received
for all pupils, in particular disadvantaged
students at the end of the academic year,
and to reduce the gap between PP and NPP
students.

To increase the number of rewards
received by all students.

A reduction to less that 60% of total sanctions whole
school that are received by PP students.

All students will have the opportunity to receive tangible
rewards throughout the year to celebrate student
successes.

Introduction of a new rewards system — Whalley Range
Acknowledgement Reward (WRAP).




2024-25 calendar of scheduled rewards trips across the
year groups including KS3 pantomime and KS4 bowling.

CEAIG Curriculum plan

year 10 work experience.

Curriculum plan in place for across the key stages
including support for year 11 college applications and

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 350, 000

Activity Evidence that supports this approach Challenge
number(s)
addressed

To improve the overall Additional staffing in core subjects will be used to provide 1,2

progress of all PP students - enhanced support for students in class or in small groups.

Additional core teachers This is supporting the enhanced impact of the delivery of the

(English/Maths/Science) to curriculum for these students through targeted, high quality

reduce class sizes. teaching, in class support and feedback.

Improving the reading ability Research has demonstrated how students need to be taught | 1, 2,5

of students who have a a range of reading skills, beyond phonics, in order to

reading standardised score improve their reading comprehension:

significantly below average Because Reading was Never 'Just Phonics'

through a reading

intervention programme. Fluency and Comprehension: the bridge over the reading

gap

Thinking Reading, James and Dianne Murphy

How to teach fluency so that it takes, Tim Shanahan
Building reading stamina, Tim Shanahan

Support for weakest readers and limits of intervention
programmes, Tim Shanahan

To improve the overall Children with English as an additional language struggle to 1,2,4,5

progress of all PP students — go into main stream lessons straight away, so the use of our

EAL Hub and staffing EAL HUB and staffing, ensure that students feel well

supported in the bridging gap between being new to a
language and new to a school.
We will fund professional All teaching staff and TAs being able to access the resources 1,2,4,5

development and

of iRIS Connect, the Chartered College and the National



https://thinkingreadingwritings.wpcomstaging.com/2021/03/07/because-reading-was-never-just-phonics/
https://thinkingreadingwritings.wpcomstaging.com/2020/05/06/the-bridge-over-the-reading-gap-revisited-part-3/
https://thinkingreadingwritings.wpcomstaging.com/2020/05/06/the-bridge-over-the-reading-gap-revisited-part-3/
https://shanahanonliteracy.com/blog/how-to-teach-fluency-so-that-it-takes
https://www.shanahanonliteracy.com/blog/reading-stamina-and-dividing-reading-texts-for-classroom-discussion
https://www.shanahanonliteracy.com/blog/im-a-high-school-reading-resource-teacher-what-should-i-do#sthash.eAMaczmE.GvB1ntw1.dpbs
https://www.shanahanonliteracy.com/blog/im-a-high-school-reading-resource-teacher-what-should-i-do#sthash.eAMaczmE.GvB1ntw1.dpbs

instructional coaching
focussed on each teacher’s
specific subject area and
needs.

College to enable an individualised programme of CPD to
support access to the best of evidence-based practice

Developing high quality
teaching and ensuring CPD
for staff is focussed and
subject specific.

An implementation and Ql cycle which focuses on Craig
Barton’s big 6 teaching challenges (based on Josh Goodrich'’s
‘Responsive Teaching’, John Catt, and Daniel Willingham'’s
memory model) to diagnose the highest leverage area of
focus for subject CPD. This is followed up with tailored CPD
to move practice on. Examples of foci arising from Ql are
further opportunities for thinking hard and oral rehearsal in
the ‘we’ stage of the lesson, more rigorous checking of the
understanding of all with no opt out

Ongoing reference to our playbook of one pagers, focussing
on science of learning-based strategies, for example
cognitive load, pre-teaching vocabulary, the use of examples
and non-examples, effective explanations and dual coding

A lesson study pilot being rolled out during the year to all
faculties to support integration of science of learning
strategies when collaboratively planning subject curriculum

1,2,4,5

Metacognition strategies to
be evident in teaching —
retrieval practice, explicit
instruction, modelling,
desirable difficulties,
classroom dialogue

EEF metacognition and self-regulated learning + 7 months
Addressing Educational Disadvantage — ‘It is important for
teachers to explicitly teach metacognitive skills within their
domain’

1,2,4,5

Training staff to coach one
another to be the best
practitioners they can be.

Development of a team of coaches through a cascading roll
out of peer observation and coaching based around a similar
diagnostic model to the one mentioned above developed by
Craig Barton and taught by him to our first cohort of coaches.
Each coachee focus on the highest leverage action step to
improve their classroom practice. Typical highest leverage
steps link to the science of learning and metacognition e.g.
focus on quality of explanations and modelling, opportunities
for thinking hard and retrieval.

1,2,4,5

Supporting staff in the
classroom through CPD

All teaching staff (main scale and UPS) having one
Professional Learning and Improvement Goal based on
improving their classroom practice — these are linked to key
areas of focus for school improvements in classroom practice
and supported by Professional Learning Communities and
PLC leads. Foci are — adaptive teaching and supporting
diverse learners, behaviour and culture, assessment,
curriculum, science of learning and classroom practice and
literacy. All teaching staff involved in the PLI process will
have opportunities to engage in goal related deliberate
practice, peer observation and reflection.

1,2,4,5

Support for staff with
adaptive teaching for our
students with additional
needs or low prior
attainment to ensure they

Continuing to support teachers of nurture groups with social
support through networking opportunities and bespoke CPD
delivered by a Lead Practitioner from the T+L Team

1,2,4,5




make the best progress
possible.

A menu of workshops accessible to Faculty leads to ‘buy-in’
for their faculties supporting adaptive practice.

groups of SEND/EAL parents
to ensure that they can
support their children to
make progress

Link with the Manchester Parent/carer forum

Develop staff awareness and Deliver high quality CDP to all staff to raise awareness about 4,5,6,7
strategies to ensure that the neurodiversity and ways to support students in lessons /

needs of neurodiverse social times

students and those with

mental health needs are met

across the school

Develop links with key Establish regulate parent forum meetings 4,9

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £ 150,000

Activity Evidence that supports this Challeng
approach e
number(s
)
addresse
d
Intervention by subject specialists. Evidence from EEF suggests students make on 1,2
average +4 months progress from involvement
A significant proportion of the pupils who in small-'grou[a tuition. Ours' varies frgm 3:1to
receive tutoring will be disadvantaged, 6:1 and is delivered by our intervention tutors.
including those who are high attainers. https://educationendowmentfoundation.org.uk
Types of tuition we will be using Tutor Trust / {gg::((i:f/tsltr:;na-ﬁ_\gf;:;:iﬁt:?oc:|ng-|earnlng-
WRHS teachers / WRHS Foreign Language
assistants
Tuition targeted at specific needs and
knowledge gaps can be an effective method to
support low attaining pupils or those falling
behind, both one-to-one: One to one tuition |
EEF (educationendow-mentfoundation.org.uk)
And in small groups: Small group tuition |
Toolkit Strand | Education Endowment
Foundation | EEF
Overstaffing in maths to ensure the quality of | Due to staff absence we want to ensure that 1,2
the maths provision. when maths staff are absent that students will
continue to have a specialist teacher to ensure
the delivery of the curriculum.
Support departments with the purchase of Research has demonstrated the lasting impact 1,2
online/physical resources that vocabulary retention can have on
students’ ability to access texts. Bedrock
Vocabulary uses a range of strategies to

8



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

Bedrock to support vocabulary; HfL Reading
Fluency project and Lexonik Advance to
improve reading fluency; Lexonik Leap to
teach phonics

Sparx and method maths to consolidate
learning and support revision

Educake

Revision guides and workbooks

encourage students to learn and remember a
range of tier 2 and 3 vocabulary:

Why Reading Fluency Should be Hot

https://www.shanahanonliteracy.com/blog/voc

abulary-
teaching#tsthash.IBOuuREQ.f0QdHg2h.dpbs

http://fdslive.oup.com/www.oup.com/oxed/Ox
ford-Language-Report.PDF?region=uk

The online resources also link to the retrieval of
knowledge and feedback to move the learning
forward.

https://educationendowmentfoundation.org.u
k/news/does-research-on-retrieval-practice-
translate-into-classroom-

practice?utm source=/news/does-research-on-
retrieval-practice-translate-into-classroom-
practice&utm_medium=search&utm_campaign
=site_search&search_term=retrival

Wider strategies (for example,

wellbeing)

Budgeted cost: £ 225 550

related to attendance, behaviour,

Activity Evidence that supports this approach Challenge
number(s)
addressed

Engage parents in more EEF evidence with strong evidence suggests +4 months 9,

aspects of students’ progress can be made using appropriate techniques to

learning and life in engage parents.

school to improve . https://educationendowmentfoundation.org.uk/education-

outcomes for them in evidence/teaching-learning-toolkit/parental-engagement

every area.

SEMH specialists to work | Addressing Educational Disadvantage — ‘Ensure that the 7

with vulnerable students | social, emotional and mental health of pupils is prioritised’

Disadvantaged Addressing Educational Disadvantage — ‘ensure that 8

students will be disadvantaged pupils experience the same formal and

supported in ensuring informal curriculum opportunities as their peers where

they have possible’

opportunities to

increase cultural capital Addressing educational disadvantage: from... | Unity

Research School

Purchase of a variety of if students do not feel prepared for school they are less 3,8

pieces of equipment likely to access school.

that help students

access the school day

and curriculum (e.g.



https://timrasinski.com/presentations/article_why_fluency_shd_be_hot__rt_may_2012.pdf
https://www.shanahanonliteracy.com/blog/vocabulary-teaching#sthash.lB9uuREQ.f0QdHq2h.dpbs
https://www.shanahanonliteracy.com/blog/vocabulary-teaching#sthash.lB9uuREQ.f0QdHq2h.dpbs
https://www.shanahanonliteracy.com/blog/vocabulary-teaching#sthash.lB9uuREQ.f0QdHq2h.dpbs
http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
https://educationendowmentfoundation.org.uk/news/does-research-on-retrieval-practice-translate-into-classroom-practice?utm_source=/news/does-research-on-retrieval-practice-translate-into-classroom-practice&utm_medium=search&utm_campaign=site_search&search_term=retrival
https://educationendowmentfoundation.org.uk/news/does-research-on-retrieval-practice-translate-into-classroom-practice?utm_source=/news/does-research-on-retrieval-practice-translate-into-classroom-practice&utm_medium=search&utm_campaign=site_search&search_term=retrival
https://educationendowmentfoundation.org.uk/news/does-research-on-retrieval-practice-translate-into-classroom-practice?utm_source=/news/does-research-on-retrieval-practice-translate-into-classroom-practice&utm_medium=search&utm_campaign=site_search&search_term=retrival
https://educationendowmentfoundation.org.uk/news/does-research-on-retrieval-practice-translate-into-classroom-practice?utm_source=/news/does-research-on-retrieval-practice-translate-into-classroom-practice&utm_medium=search&utm_campaign=site_search&search_term=retrival
https://educationendowmentfoundation.org.uk/news/does-research-on-retrieval-practice-translate-into-classroom-practice?utm_source=/news/does-research-on-retrieval-practice-translate-into-classroom-practice&utm_medium=search&utm_campaign=site_search&search_term=retrival
https://educationendowmentfoundation.org.uk/news/does-research-on-retrieval-practice-translate-into-classroom-practice?utm_source=/news/does-research-on-retrieval-practice-translate-into-classroom-practice&utm_medium=search&utm_campaign=site_search&search_term=retrival
https://educationendowmentfoundation.org.uk/news/does-research-on-retrieval-practice-translate-into-classroom-practice?utm_source=/news/does-research-on-retrieval-practice-translate-into-classroom-practice&utm_medium=search&utm_campaign=site_search&search_term=retrival
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://researchschool.org.uk/unity/news/addressing-educational-disadvantage-from-strategy-to-the-classroom
https://researchschool.org.uk/unity/news/addressing-educational-disadvantage-from-strategy-to-the-classroom

uniform, school bags,
alarm clock, stationary)

Total budgeted cost: £725,550.
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Over the past academic year, our use of Pupil Premium funding has been driven by a clear commitment to
reducing disadvantage, improving outcomes, and ensuring that every pupil—regardless of background—
has the opportunity to thrive. We have continued to adopt an evidence-informed approach, aligning our
strategy with the Education Endowment Foundation’s guidance, local contextual needs, and our own

school improvement priorities.

This review summarises the impact of our key initiatives, assesses the effectiveness of our spending
decisions, and identifies areas for further development. It also reflects our ongoing efforts to close
attainment gaps, strengthen pastoral and academic support, and enhance the wider experiences that
contribute to pupils’ long-term success. Through careful evaluation and continuous reflection, we aim to
refine our approach so that Pupil Premium funding continues to make a meaningful, measurable
difference to the lives of the pupils we serve.

Achievement and outcomes

Improved attainment for disadvantaged pupils at the end of KS4, with a focus on narrowing Basics
gaps.

The latest data(2025) indicates a notable disparity in Attainment 8 scores between Pupil Premium (PP)
and Non-Pupil Premium students: PP students: 50.05, Non-PP students: 55.5, Gap: 5.45.

This gap suggests that PP students are, on average, achieving lower outcomes across their best 8
subjects compared to their non-PP peers.

However, when compared to National figures PP students: 37.64, Non-PP students: 49.71, Gap: 12.07,
Our students are performing significantly better than National and our gap is much smaller.

The gap in the basics has increased at grade 9-5 from last year, however it is still below that of the
previous year (2023). The gap at 9-4 is slightly larger than that of the previous year, however it is
significantly smaller than the 2023 cohort.

Alongside this, we can see similar results for the Ebacc gaps, where it has increased from 2024, but is
significantly smaller than 2023 at 9-5 and 9-4.

When comparing our data to National data, we can see that our PP students are doing significantly
better than National PP students across all areas as seen in the table below:

11



2025 WRHS v Nat
. . gap
(63.5% PP) National National difference
Basics 9-7 5.9 14.9 9 26
Basics 9-5 388 285 60 51.2 211 227 1.5
Basics 9-4 63.6 43 80 72.4 16.4 24.4 8
Ebacc 9-5 285 8.9 442 19.9 15.7 11 4.7
Ebacc 9-4 43 14.3 56.8 277 13.8 13.4 0.4
Attainment8 | 50.05 37.64 55.5 49.71 5.45 12.07 6.46
2024 PP nPP GAP WRHS v Nat
. - i gap
(51.5% PP) National | difference
Basics 9-T 13.2 6.3 18.0 15.0 4.8 8.7 3.9
Basics 9-5 44.9 29.2 54.7 522 9.8 23.0 13.2
Basics 9-4 64.0 48.0 76.6 726 12.6 246 12.0
Ebacc 9-5 29.4 89 39.8 19.8 10.4 10.9 0.5
Ebacc 9-4 44.9 14.3 53.9 280 9.0 13.7 4.7
Attainment 8 | 49.94 37.51 53.89 4972 3.95 12.21 8.26
2023 PP nPP GAP | WRHS v Nat
(48.5% PP) National | ifforence
Basics 9-T 10.1 6.6 16.8 14.9 6.7 8.3 1.6
Basics 9-5 34.1 293 57.7 51.1 23.6 21.8 1.8
Basics 9-4 55.0 49.0 75.9 72.3 20.9 23.3 24
Ebacc 9-5 21.7 8.4 45.3 18.6 23.6 10.2 13.4
Ebacc 9-4 31.8 13.5 58.4 26.8 26.6 13.3 13.3
Attainment 8 | 4426 38.3 55.39 49.81 11.13 11.51 0.38

A range of strategic actions contributed to the improved outcomes achieved this year:

Enhanced revision resources: All students received subject-specific revision guides and workbooks
free of charge. These resources were modelled and embedded within lessons, particularly in the final
lead-up to examinations.

Structured revision and homework systems: A revised form-time programme was implemented,
focusing on study skills and effective revision techniques. Students were issued with weekly revision
and homework plans, broken into manageable 30-minute sessions to support cognitive load. Heads of
Faculty also produced subject-specific homework schedules, accompanied by recommended
techniques and strategies. This structure was extended to half-term holidays to support sustained
revision.

Targeted academic support: Afterschool and holiday revision classes were offered across a wide range
of subjects, including English, mathematics, history, RS, geography, languages, and art. In addition, all
Year 11 students attended Period 6 mathematics sessions, which achieved an average attendance of
65%.

Use of online learning platforms: Subscriptions to platforms such as Educake, Method Maths, and
Sparx supported students’ independent study and allowed for targeted practice based on identified
gaps.

Focused intervention programmes: Core masterclasses were delivered during form time to reinforce
the importance of English and mathematics for progression into post-16 pathways, with content
refined in response to assessment outcomes. Targeted registration interventions were delivered by
Heads of Faculty, and the introduction of the “Target 5” strategy provided a structured approach to
raising attainment for key students.
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Strengthened data processes: Training for Heads of Faculty enhanced the accuracy and robustness of
projections and tracking, ensuring timely and effective intervention planning.

To improve the attainment in maths for the disadvantaged students so that it is not the limiting
factor affecting student progress

2025 PP nPP GAP WRHS v Nat
it et |
99

Maths 9-7 13.3 : 20.0 23.0 6.7 13.1 6.4
Maths 9-& 38.8 28.5 60.0 21.2 21.2 22.7 1.5
Maths 9-4 67.3 24.0 60.0 7.2 12.7 232 105

Maths outcomes for disadvantaged pupils show a mixed picture. This year, 38.8% of disadvantaged
(PP) students achieved a grade 5+ in maths, compared with 60.0% of non-disadvantaged (nPP)
students. At grade 4+, 67.3% of PP students met the standard, against 80.0% of nPP students. While
the dip in 9-5 outcomes has affected PP performance, narrowing the 9-5 gap remains a key priority.

Despite this, our overall results remain significantly above national averages, with the attainment gap
notably smaller than the national gap, particularly at 9-4.

To support disadvantaged learners, the following measures were implemented:

Targeted small-group intervention, led by HOF/AHOF, with retrieval practice embedded in lessons
and homework based on PPE analysis.

CPD focused on pedagogy in number and algebra, contributing to improved outcomes in these areas
compared with previous cohorts and national performance. The next focus area will be probability
and statistics.

Strengthened parental engagement, with regular communication regarding key events, expectations,
and homework.

Enhanced data analysis, enabling precise identification of Target 5 students and weekly tracking,
alongside regular contact with parents/carers.

Period 6 provision offered to all Year 11 students from February half term through to the exam
period.

Literacy: oracy, reading and writing (whole school focus)

Improved reading ages and engagement with reading among disadvantaged pupils across KS3/4.

Improving reading ages and strengthening engagement with reading among disadvantaged pupils
across KS3 and KS4 remains a key priority. While progress has been made, disparities in reading
proficiency and confidence continue to affect access to the wider curriculum.

A comprehensive programme of literacy development was implemented, including:

Whole-school literacy focus: CPD delivered through school briefings and faculty-specific training on
disciplinary literacy.

Regular assessment: Reading ability tested twice yearly for all students, with more frequent
assessment for those receiving interventions.
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Diagnostic testing: Bespoke Lexplore eye-scanner assessments for students with a SAS of 92 or below
to inform targeted intervention.
Targeted intervention programmes:
> Investment in the HfL Reading Fluency project for KS4 students needing accelerated
support.
» Staff trained to deliver Lexonik Advance (SAS 85—99) and Lexonik Leap (phonics,
decoding support).
> A dedicated Reading TA delivering 1:1 reading instruction and Lexonik Advance.
» Bedrock Vocabulary used for students with slightly below-average SAS (Years 7-10).

Wider reading culture:
» Form-time literacy and reading programmes focusing on morphology, vocabulary, and
fluency.

» All KS3 students provided with 3—4 personal reading books annually.

> Regularly refreshed library stock aligned to staff and student recommendations.

> 6,820 books borrowed this year (up from 6,425), indicating increased reading
engagement.

» Reading celebrated through incentives, prizes, and enrichment.

Professional development: External CPD for literacy staff to deepen expertise to improve literacy
knowledge and understanding.

Overall, the data indicates strong progress for students engaged in structured literacy intervention
programmes, with many achieving well over a year’s progress(as seen in the table below).

Continued refinement of whole-school literacy practice and targeted support remains essential to close
reading gaps for disadvantaged learners.

Intervention Number of students Mean Impact (in months’
progress)

Lexonik Leap 8 +9 months

Lexonik Advance 40 +21 months

Love to Read 62 +20 months

Bedrock 92 +20 months

HfL Reading Fluency 6 +23 months

Quality first teaching

Developing high quality teaching, assessment and a broad and balanced, knowledge-based
curriculum which responds to the needs of pupils.

Our whole-school CPD programme for several years now has been centred on Know, Understand,
Remember, with a strong focus on the science of learning, SEND, and literacy. These principles
continue to be embedded across classrooms and monitored through our Quality Improvement (Ql)
processes.

This year, CPD has prioritised the development of a consistent behaviour curriculum to strengthen
school culture and ensure disadvantaged pupils experience high-quality, disruption-free teaching. Key
routines introduced include:

Ready to Learn: Form-time preparation to ensure pupils begin the day equipped and in correct uni-
form.
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Strong Start: Pupils line up outside classrooms, are greeted by staff, and engage immediately with a ‘Do
Now’ task.

Clear Exits: Structured end-of-lesson routines including final checks for understanding, packing away,
and uniform checks.

Consistency in these routines has positively impacted pupil readiness, transitions, and learning time,
particularly for disadvantaged students who benefit most from predictable structures.

Through the Ql cycle, faculties have identified further development priorities using the Craig
Barton/Josh Goodrich model, particularly around securing attention and ensuring 100% participation.
In response, staff have adopted evidence-informed strategies such as call to attention, call and
response, expect to be asked, and steps to success.

A playbook of one-page guidance documents has been produced to support consistent
implementation, and teachers have engaged in deliberate practice, peer drop-ins, and next-step
feedback.

Alongside whole-school development, faculties have delivered subject-specific CPD during
collaboration periods. Staff feedback has been highly positive, with colleagues reporting improved
clarity, consistency, and impact on their classroom practice.

As a Trust, investment in Cross-Trust Subject Leads—many of whom are based at WRHS—has
strengthened subject-specific expertise. These leads collaborate with Heads of Faculty across the Trust
and deliver research-informed CPD addressing priorities raised through staff voice, further supporting
high-quality teaching for disadvantaged students.

Attendance

Improved overall attendance for all pupils, in particular disadvantaged students at the end of the
academic year, and to reduce the gap between PP and NPP students.

To reduce persistent absence for all pupils, particularly our disadvantaged pupils

Overall attendance for 2024/25 was 93.5%, with an absence rate of 6.5%. Although marginally below
target, this remains significantly above the national average (90.8%) and above local benchmarks. The
attendance gap between Pupil Premium (PP) and non-Pupil Premium (NPP) students was 1%,
outperforming the national gap by 8.1% and improving by 1% from 2023/24. PP students will remain a
key priority to secure further improvement.

Attendance was affected by religious observance days and adverse weather. To address emerging
trends, the school will continue to prioritise key focus groups—particularly PP students and pupils in
Years 9 and 10, including those with SEND—through targeted attendance plans and weekly Inclusion
Team meetings.

Persistent Absence (PA) was 18.6% overall. PA among PP students was 22%, compared with 15% for
NPP students, representing a 7% gap. No current national comparison data is available for PP vs NPP PA
rates.

Below are a list of some of the strategies we have put in place to support with attendance:
> Attendance celebrated weekly in assemblies and recognised termly through awards.

> Attendance trends monitored closely, with proactive follow-up and incentives such as cultural
days, prizes, and raffles.
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> Half-termly meetings between the Attendance Team, Year Teams, and Inclusion Team to
review cases and plan personalised support, with a specific focus on PP and SEND pupils.

» Increased communication with parents/carers through half-termly attendance updates,
seasonal reminders, and personalised concern letters/emails.

> Year Teams received EBSA (Emotionally Based School Avoidance) training and an
accompanying toolkit to strengthen early intervention.

» A new attendance rewards programme was launched, promoted through assemblies, the
school website, displays, CPD sessions, classrooms, and parental communication.

Behaviour

Reduction in the overall sanctions received for all pupils, in particular disadvantaged students at the
end of the academic year, and to reduce the gap between PP and NPP students.

To increase the number of rewards received by all students.

In 2024/25, sanctions increased as anticipated following the implementation of the school’s behaviour
curriculum, which raised expectations and promoted consistency in staff practice. Pupil Premium (PP)
students represented the majority of sanctions: 71% of C3s, 76% of C4s, and 75% of suspensions. As
the behaviour curriculum becomes fully embedded, the school aims to reduce overall sanctions and
narrow the gap between PP and non-Pupil Premium (NPP) students.

Pastoral staff received EBSA CPD to support identified students, while the PMR mentor worked with
pupils returning from suspensions and those needing additional behavioural support. Ongoing CPD
and mentoring will continue, with a key focus on reducing multiple suspensions for individual
students.

Reward Systems

To complement the behaviour curriculum, a tangible rewards system was implemented to celebrate
student success in line with the school values of Excellence, Care, and Respect.

» WRAPs (Whalley Range Acknowledgement Points): Introduced September 2024, with
approximately 85,000 points awarded over the year.

0 75% of WRAPs were awarded in lessons, 25% for attendance, punctuality, and
behaviour.

0 Points could be exchanged in the WRAPs shop for items ranging from small stationery
(5 WRAPs) to higher-value items such as karaoke machines and Bluetooth speakers (up
to 150 WRAPs).
o0 Unclaimed WRAPs (in multiples of 50) were converted into Amazon vouchers for
students at the start of the next academic year.
> Student feedback: 88% reported that the WRAPs system was an improvement over previous
reward systems.

» Scheduled rewards trips: Included KS3 pantomime and KS4 bowling. PP students who were
unable to pay were supported from the rewards budget to ensure full participation.

This approach ensured that all students, particularly disadvantaged pupils, were recognized for positive
behaviour and engagement, supporting improved outcomes, reinforcing the school values, and
promoting inclusivity.

CEAIG Curriculum plan

A structured curriculum plan is in place across all key stages to support students’ post-16 pathways,
including:
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e Targeted careers guidance: Every student received a one-to-one careers interview focusing on
aspirations, opportunities, and potential barriers.

e Work experience: Year 10 students gained exposure to employers and workplaces to develop
skills and understanding of the world of work.

e Post-16 preparation: Year 11 students received guidance for college applications, with
dedicated time to work on personal statements supported by Learning Coaches to ensure
quality and alignment with aspirations.

e Raising aspirations: Promotion of college and university pathways across key stages, including
information on courses and career opportunities.

These measures aim to broaden horizons, develop employability skills, and ensure disadvantaged
students are fully supported in their post-16 choices, reducing barriers and promoting equity of
opportunity.

Inclusion

In 2024/25, the school implemented a range of targeted CPD and support initiatives to enhance staff
understanding of student wellbeing and provide tailored support for identified pupils, particularly
those in the Pupil Premium (PP) cohort:

> Neurodiversity CPD delivered to all staff by an Educational Psychologist.

» SEMH (Social, Emotional, and Mental Health) training provided whole-school by Pru
Outreach.

» Mental Health First Aid training completed by identified staff members to support early
intervention.

» Targeted student support delivered by the School Counsellor and the Paint Me Red external
mentor programme.

» Art therapy provision: research completed and commissioning planned to support students
with emotional and social needs.

> Edukey profiles/passports created for identified students, with staff training completed to
ensure effective use of personalised strategies.

These initiatives have strengthened staff capacity to support pupils’ wellbeing, improve engagement,
and address barriers to learning, particularly for disadvantaged students.

Parental engagement

Across all year groups, PP parent attendance showed improvement compared with previous years,
particularly in Years 9 and 10. This reflects the school’s ongoing focus on targeted communication and
engagement strategies for disadvantaged families to support student progress and wellbeing.

Parents evening attendance for 2024/2025 is as follows:
Yr 7 Parents’ evening: 73.2%
(make up — PP:57.9:% nPP:42%, this was 109/162=67.3 % of PP parents/carers)
Yr 8 Parents’ evening: 69.9%
(make up - PP:51.1% nPP:48.9%, this was 96/160= 60% of PP parents/carers)
Yr 9 Parents’ evening: 84.1%
(make up - PP:53.7% nPP:46.3%, this was 115/152= 75.7% of PP parents/carers)
Yr 10 Parents’ evening: 76.3%
(make up - PP:54.7% nPP:45.3%, this was 110/157= 70.1% of PP parents/carers)
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Yr 10 Partnership evening: 85.1%

(make up - PP:58% nPP:42%, this was 126/157= 80.3% of PP parents/carers)
Yr 11 Partnership evening: 60.3%

Yr 11 Parents’ evening: 75.3%

In 2024/25, the school strengthened parental engagement to support attendance, behaviour, and
student outcomes, with a particular focus on Pupil Premium (PP) students:

Monitoring and tracking: All parental meetings conducted by year teams were recorded and
monitored via the Pastoral Intervention marksheet in SIMS.

Improved communication: New letters and updates were introduced to enhance communication with
parents and carers regarding attendance and punctuality.

Staff CPD: Year teams received targeted training on effective parental communication, with an
emphasis on conducting productive meetings.

Targeted meetings: Attendance and behaviour meetings were held with identified students and
parents during Parent and Open Evenings to address concerns proactively.

External support: The Paint Me Red programme provided individualised mentoring for students,
including direct communication with parents to improve attendance and behaviour.

Neurodiverse parent forum: Launched to provide information, guidance, and support for families of
neurodiverse students.

Parenting courses: Delivered by members of the Safeguarding team to equip parents with strategies
to support their children’s learning, behaviour, and wellbeing.

These initiatives strengthened partnerships between home and school, ensuring that parents are
actively involved in supporting their children’s academic progress, attendance, and wellbeing,
particularly for disadvantaged students.
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